
1 
 

Beard Road  Telephone: 01284 754065 
Bury St Edmunds  
IP32 6SA   E-mail: office@thealbany.school 

  Website: www.thealbany.school 

Head Teacher:  Jane Reason  

 
 
 

THE ALBANY CURRICULUM 
 

APPROVED 

Signature of Headteacher:  

Date:   

Signature of Chair of SEMH LGB:  

Date:  

Agreed at the SEMH Local Governing 
Body Meeting on: 

5th May 2021 

Minute Reference: Item 11.2 

 

Document reference:  Version number 2 

Created by:  Jane Reason 

Creation date:  March 2021 

Reviewed by:   

Review date:   

Major revision by:   Jane Reason 

Major revision date:   March 2021 

Master File location:  SharePoint Policies  

Next review due:  April 2022 

  



2 
 

THE ALBANY CURRICULUM 
 

TABLE OF CONTENTS 

Context ................................................................................................................................................................................. 3 

Curriculum Overview ........................................................................................................................................................... 4 

Our Curriculum: The Student Experience ........................................................................................................................ 4 

Our Subjects ..................................................................................................................................................................... 6 

Key Skills Development ........................................................................................................................................................ 9 

Communication Skills ....................................................................................................................................................... 9 

Discovery Skills ................................................................................................................................................................. 9 

Thinking Skills ................................................................................................................................................................... 9 

Using and Applying .......................................................................................................................................................... 9 

Cultural Capital ................................................................................................................................................................... 10 

Our Pathways ..................................................................................................................................................................... 11 

Assessing Need and Curriculum Pathway .......................................................................................................................... 12 

Our Assessments ............................................................................................................................................................ 12 

Curriculum impact .............................................................................................................................................................. 13 

Appendix A: The Twelve Core Concepts for Understanding Stress Responses in Children and Families .......................... 14 

1. Traumatic experiences are inherently complex. .................................................................................................... 14 

2. Trauma occurs within a broad context that includes children’s personal characteristics, life experiences, and 
current circumstances. ............................................................................................................................................... 14 

3. Traumatic events often generate secondary adversities, life changes, and distressing reminders in children’s daily 
lives. ........................................................................................................................................................................... 14 

4. Children can exhibit a wide range of reactions to trauma and loss....................................................................... 14 

5. Danger and safety are core concerns in the lives of traumatized children. .......................................................... 14 

6. Traumatic experiences affect the family and broader caregiving systems. .......................................................... 15 

7. Protective and promotive factors can reduce the adverse impact of trauma. ..................................................... 15 

8. Trauma and post trauma adversities can strongly influence development. ......................................................... 15 

9. Developmental neurobiology underlies children’s reactions to traumatic experiences. ...................................... 15 

10. Culture is closely interwoven with traumatic experiences, response, and recovery. ......................................... 15 

11. Challenges to the social contract, including legal and ethical issues, affect trauma response and recovery. .... 16 

12. Working with trauma-exposed children can evoke distress in providers that makes it more difficult for them to
.................................................................................................................................................................................... 16 

Appendix B: Subject Scheme of Work Template ............................................................................................................... 17 

Unit of Work:.................................................................................................................................................................. 17 

Apendix C: Personalising Schemes of Work to a Particular Group - .................................................................................. 19 

Appendix D: 5 Minute Lesson Plan .................................................................................................................................... 20 

Appendix E: Curriculum Intent 5 Year Plan ........................................................................................................................ 21 

 

  



3 
 

CONTEXT 

 The Albany is a secondary Alternative Provision (AP) with two commissioned Social Emotional and Mental Health 
(SEMH) specialist groups within it. Students within the SEMH cohort have an EHCP and are on the role of The Albany. 
Students within our Alternative Provision (AP) cohort may have an EHCP, but more often do not. If they have been 
permanently excluded from another school they may be on our role, although we will identify another school with the 
LA if this is an appropriate route for the student. Normally, however, students will be on the role of their mainstream 
school and attending The Albany to reengage them in education and learning and address their SEMH needs. 

All students attending The Albany have SEMH needs. These will often be communicated through their behaviour. They 
may be withdrawn and self-excluding from school, or they may have an explosive temper and be aggressive to others 
or property. They more often lay somewhere between these extremes. Our purpose at The Albany is to unlock the 
hidden messages behind the behaviours, and support the young person to find ways to engage with others and their 
learning emotionally, socially and academically in a prosocial way. We also support our students to gain the support 
they need to address the impacts of trauma and mental ill health.  

All learning takes place in the context of a relationship and can only take place when our basic needs are met. Suffolk 
Mind describes these needs through 12 physical and emotional needs. These are 

 Security: our need to feel safe to think clearly and respond appropriately 

 Control: the need to have some say over our lives and personal choices 

 Attention: our need to give and receive attention in balance to stay mentally healthy 

 Status and Respect: our need to feel valued and appreciated by others 

 Community: a basic need as social beings who need to belong to groups 

 Privacy: time and space to reflect, learn from experience and decide what is important to us 

 Emotional Connection: relationships with others that provide a personal connection 

 Achievement: a need to feel that we are achieving things and growing 

 Meaning and Purpose: provides a reason to exist and supports our resilience 

 Sleep: without the right amount of sleep, our bodies and minds cannot operate as they should 

 Food and drink: Without adequate nutrition and hydration we will not function well 

 Movement: Exercise provides endorphins that boost our mood and promote emotional wellbeing. They also 
help our bodies to remain physically healthy, protecting our cardiovascular and musculoskeletal systems. 

Our relational and restorative ethos supports students to feel safe, receive attention appropriately, gain control of 
aspects of their lives in healthy ways, and supports students to feel valued and respected. We have created a nurturing 
and supportive community, where our students can experience safe relationships with appropriate connections, have 
time to reflect and be alone, and opportunities to develop meaning and purpose within their lives. 

We have a community that thrives on respect, and a sense of achievement and growth. Students’ basic needs for food 
and comfort are met and they are taught about the importance of sleep and balanced nutrition and hydration. All 
students are actively encouraged to engage in physical exercise, with a variety of opportunities to build body confidence 
and personal confidence to engage.  

We are actively addressing each element of the ‘Suffolk Needs Met’ model for physical and mental health and wellbeing. 
Our culture is a mentally healthy one. Our curriculum builds the skills, attitudes, aptitudes and knowledge to support 
our students to be active participants in their own lives, make informed decisions, and engage with society in a prosocial 
way. 

Trauma informed principles (Appendix A), which encompass some of the 12 needs above, show us our students need 

 To feel safe 

 To have a calm environment 

 To feel connected 

 To develop a sense of community and self-efficacy 

 To feel hope. 

This safe community is built through our relationships, underpinned by our primary beliefs that 

 I’m OK. You’re OK 

 Anyone can think 

 Everyone can change. 
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CURRICULUM OVERVIEW 

 The Curriculum Vision 
Our primary focus is to re-energise and engage our students so they see themselves as learners, are enabled to learn, and maximise 
their achievements [Believe, Engage and Achieve] 

· Every student will have the opportunity to thrive , aspiring to achieve outcomes in line with their peers in mainstream school. 
· Every student will have the therapeutic support they need to enable them to learn 
· Every student will have opportunities to broaden their physical, cultural and spiritual experiences 
· Every student will build the skills they need to be successful beyond the school; at home, within mainstream, post 16 and into 

adulthood 
· Every student will grow the connections they have within their own and the wider community, thus gaining a sense of belonging 

beyond the school gate 

Therapeutic and SEMH Support 
A Nurture based approached 
Attachment and trauma informed 
ethos and pedagogy (See Appendix A) 
Challenge Learning 
Personal Training (e.g. BSE Rugby Club, 
Blue Wave Academy) 
Therapy Farms (e.g. Sunset Barn) 
Equine (e.g. Bardwell Stables, Limes 
Equestrian) 
Push Forward individual and small 
group intervention 
Motional assessment and intervention 
Thrive assessment and intervention 
SaLT assessment and intervention 
Occupational Therapy  
Psychodynamic Counselling 
Access to support (facilitated within 
school if preferred) from: 
· Emotional Wellbeing Hub 
· CAMHS 
· Youth Justice 
· Turning Point 
· Early Help and Social Care 

National Curriculum and Enrichment Offer 

English, Maths, Science 
Humanities (History, Geography, RE, 
Citizenship) 
Design Technology, Cookery, Photography 
& Art [AQA Award and Arts Award] 
PE 
RHSE  
Performing Arts [AQA Awards] 
Enterprise Education 
We are looking to add Computing 
 
Outdoor and vocational learning: 
Environmental (GLT) 
Forest Skills 
Vocational Courses (catering, hair and 
beauty, mechanics, construction) 
Work experience 
  

Enrichment: 
Shakespeare Festival for Schools 
County Music Service 
 

A curriculum that is flexible and responsive to need, personalised to the development stage of students, such that each makes 
accelerated progress, moving on to their next step with confidence, resilience, curiosity and commitment.  

Skills for Life 

 Core Skills (e.g. Literacy, numeracy) 

 Personal (e.g self-regulation, 
perseverance) 

 Career Skills (e.g. interpersonal, self-
motivation) 

 Metacognition (e.g. organisation, 
perception) 

Preparation for Adulthood; education 
and employment, independent living, 
participation in society, being healthy 

 8 Gatsby Benchmarks 

 Life Skills: - finance & budgeting, 
cookery, shopping, DIY, social skills 
etc. 

 Character Education (Resilience, 
confidence, motivation, community 
spirit, tolerance, integrity, 
conscientiousness) 

 Travel Training 

 Healthy Living Skills, attitudes and 
beliefs 

 Mental Wellness 

 Relationships and Sex Education 

A Differentiated and Personalised Provision 
At a student level the curriculum and student experience is informed by  

· The views of the child and their family and the views of the mainstream school where appropriate 
· Assessment of learning need and progress towards targets 
· Motional, Thrive (or Boxhall) and SCERTS assessments 
· EHC plan and long term outcomes (where one is in place or has been applied for) 
· Moving into Adulthood targets and plans 
· Individual student short term developmental targets 
· Academic targets 

Pathways 
When students start at The Albany their SEMH and learning needs are assessed to inform the appropriate curriculum pathway. A 
student whose readiness and availability to learn is significantly challenged by (for example) their experiences of trauma, may need 
to begin their journey on the Burgundy Pathway. However, as these needs are met they will be more able to learn and would move 
onto the Lilac or Teal pathway as appropriate. The Burgundy Pathway has a greater emphasis, and therefore time allocation, for 
therapeutic intervention, whereas the other two are designed to accelerate learning, while still providing SEMH support, to enable 
students to transition to mainstream/ post 16 successfully. The Lilac Pathway is designed to align with the National Curriculum offer 
in school, whilst providing greater flexibility in some aspects of the curriculum for KS4 learners. 

Figure 1 Schematic of Curriculum 
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OUR CURRICULUM: THE STUDENT EXPERIENCE 

The curriculum is designed to: 

 Engage all students in learning  
 Enable all students to make progress from their individual starting points, and to have successes in learning  
 Focus on developing student’s social, emotional and mental health  
 Develop students’ resilience through challenge activities 
 Support all students to make healthy and safe choices  
 Ensure that all students are given opportunities to broaden their cultural learning experiences through visits; in 

school workshops and external provider visits 
 

In addition, in each Key Stage to: 
Key Stage 3 Key Stage 4 

o Focus on depth before breadth: having a strong 
curriculum focus on the facilitating subjects of 
literacy and numeracy  

o Allow students to explore subjects beyond the 
core curriculum in a thematic project approach 

o Support all students to develop the skills, 
behaviours and attitudes that will enable them to 
reintegrate to, and be successful in, the next 
phase of their education  

o Focus on depth before breadth: having a strong 
curriculum focus on the facilitating subjects of 
English, Mathematics and Science 

o Support students to make positive decisions about 
their future and next steps  

o Ensure that all students leave with at least one 
qualification, no matter when they join us  

o Enable all of our students to achieve a qualification in 
English, Mathematics and Science 

o Ensure that all students have access to some form of 
work-related and/or vocational learning experience 

Accreditation 

Access to Entry Level Qualifications in English, 
mathematics and science. 
AQA awards 

English Language, English Literature, Double Science and 
Mathematics GCSEs 
Student lead individual GCSE courses (e.g. History) where 
appropriate 
Functional Skills level 1 and level 2 qualifications 
AQA Awards 
Vocational qualifications 
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OUR SUBJECTS 

Subject 

Pathway Course Description 

Burgundy Teal Lilac Key Stage 3 Intent Key Stage 4 Intent 

English    

To instil core skills of reading 
and writing, spoken 
language and vocabulary 
development in a creative, 
relevant and inspiring way, 
complimenting previous 
knowledge and 
understanding of KS2 and 
mirroring attributes needed 
to succeed at KS4 

To ensure all students 
expand further their 
knowledge and 
understanding of reading 
and writing, spoken 
language and vocabulary 
development; equipping 
them with a strong 
command of the spoken and 
written word. All students 
will study for GCSE and 
Functional Skills English. 
We also offer GCSE English 
Literature option for some 
students. 

Literacy    

To ensure students build 
their basic literacy skills or 
reading, writing and spoken 
language, building the 
breadth of their vocabulary 
and working towards 
functional literacy skills. 

Maximising the literacy skills 
of our students through real 
world examples to ensure no 
student leaves The Albany 
without the literacy skills 
they need to be successful 
adults. Students will gain 
qualifications at Functional 
skills entry level or Level 1 as 
appropriate to their level of 
fluency. 

Mathematics    

To build a problem solving 
skill set while embedding the 
core skills of number in the 
real world. 

Using problem solving 
approaches towards learning 
of mathematics, such that 
students become fluent in 
the fundamentals of 
mathematics. Through 
exploring increasingly 
complex problems, students 
will develop an increased 
conceptual understanding 
with the ability to recall and 
apply knowledge rapidly and 
accurately. They will also 
develop mathematical 
language fluency, and be 
able to generalise and 
develop justification within 
their mathematical 
arguments. 

Numeracy    

Building students basic 
number concepts to enable 
them to have a grasp of 
number, time and build 
mathematical language and 
concept awareness. 

We build students numeracy 
skill set around real world 
situations enabling students 
to succeed at the 
appropriate level of 
Functional Skills (Entry Level 
or Level 1or Level 2). 
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Subject 

Pathway Course Description 

Burgundy Teal Lilac Key Stage 3 Intent Key Stage 4 Intent 

Science    

Students are working 
towards developing their 
investigative, thinking, 
problem solving and 
communication skills, 
embedding these skills 
within the practical 
curriculum to equip them 
with the skills needed to 
navigate the world and 
community we live in. 

All students follow the 
Edexcel Entry Level 
Certificate and Additional EC 
schemes in chemistry, 
biology and physics. They 
are able to demonstrate 
progress with these across 
the two years. 
Most students will also study 
for the iGCSE Combined 
Science to achieve 2 science 
GCSEs. 

Project Based 
Learning    

This brings together the non-core curriculum subjects, 
enabling students to work on projects that cover elements 
of the NC for Humanities, Design, art and some elements of 
science, literacy and numeracy. 

Humanities    

Our humanities curriculum 
focusses on developing the 
skills of investigating, 
thinking, using and applying 
and communicating through 
an engaging themed 
approach to history, 
geography, RE and ethics. 
Students are able to further 
develop their language skills. 

Some students are able to 
study for a GCSE in History if 
they chose to. 

Design  and Creative 
Arts    

Through our varied creative curriculum, we aim to reinforce 
the social, moral, spiritual and cultural ethos the school 
seeks to promote. We cover photography, printing, drawing, 
world art, graffiti, sewing, small woodwork and electronics 
projects and upcycling. 
Through these topics we look to develop students’ 
techniques and skills, communication and evaluation skills in 
order for them to arrive at reasoned opinions and balanced 
judgements as young adults. 
Students can work towards and arts award. 

Sport and PE    

Our sport curriculum aims to encourage physical activity and 
participation in sport through a variety of opportunities 
including team games, martial arts, personal training, fitness 
trails and walking. We enjoy sport as an integral part of our 
curriculum both to build fitness and a healthy attitude to life 
and encourage social interaction. 

RHSE    

We follow the age appropriate national RHSE curriculum, 
covering a variety of topics including sex and relationships, 
drug education, diversity and equality, healthy living and 
social issues, including active citizenship in the community. 
Through these topics, we aim to improve our students’ 
knowledge and understanding of the wider world, enhance 
their thinking skills and improve their communication and 
decision making skills in order for them to arrive at reasoned 
opinions and balanced judgements as young adults. 
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Subject 

Pathway Course Description 

Burgundy Teal Lilac Key Stage 3 Intent Key Stage 4 Intent 

Performing Arts    

WE take part in the Shakespeare Schools’ Festival every year 
providing students with an opportunity to explore their 
performance skills and behind the curtain skills (eg 
production). 

Enterprise Education    

We run enterprise projects with students with the intention 
of building students creative thinking, business acumen and 
communication skills. 

Challenge Learning    

This is a fortnightly opportunity for students to experience 
adventurous learning in the outdoors. It creates 
opportunities for students to develop self-esteem, increase 
responsibility, cooperate with, respect the needs of others, 
and enhance the practical problem solving, social skills and 
teamwork.  
For many of our students, they move from comfort to panic 
in their learning very quickly, and this can influence their 
behaviour. By helping them to develop a comfortable 
learning zone, we enable our students to see themselves as 
capable learners. 

Preparation for 
Adulthood (PfA) and 
CiAG 

   

Our aim is to help our students to be able to develop their 
understanding of themselves in relation to future learning 
and employment opportunities, learn and experience 
careers and the world of work and develop their career 
management and employability skills.  
All students form year 9 upwards develop their own PfA 
plan with their mentor which supports and shapes their 
future learning. 

Work and Life Skills 
and personal 
development 

   

This will include cookery, money management and travel 
training as well as social skills development and 
personalised programmes to build the skills needed in life, 
including personal safety, healthy lifestyles, being a critical 
consumer. This is usually a practical based lesson. 

News and Views    

We start every day with a focus on personal, local, national 
or international news and events. This is an opportunity for 
students to engage in discussion as a group and individually. 

Vocational and work 
related learning    

Opportunities to gain 
experience beyond the 
taught curriculum 

Our aim is that every 
students engages in at least 
one vocational course. We 
offer a breadth of 
opportunities including 
animal care, carpentry, 
catering, conservation, 
construction, farm skills, hair 
and beauty, mechanics, 
music media. 

Forest Skills and 
Environmental 
learning 

   

KS3 students experience Forest Skills on site. Some students 
also opt to build one day a week studying environmental 
skills with Greenlight Trust in Frithy Wood. 

Personal Training    As indicated by Thrive assessments or as part of an interest 
lead curriculum aspect. Therapy Farms    

Bespoke SEMH 
intervention    

As indicated by assessment of need and delivered by school 
staff 

Multiagency support  
and therapy    

As indicated by assessment of need working in school and 
with school staff to maximise the outcomes for the 
individual. 
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KEY SKILLS DEVELOPMENT 

Students at The Albany often have a poor sense of themselves as learners and underdeveloped learning skills. By 
explicitly planning to teach and practice these skills, we build their confidence and competence as a learner. This gives 
them greater access to new knowledge and subject specific skills development and leads to accelerated progress. 

The key skills that enable our students to ‘re-engage in learning and enhance their life choices’ through enhanced 
employability skills, are 

 Communication Skills 

 Discovery Skills 

 Thinking Skills 

 Using and Applying Skills 

COMMUNICATION SKILLS 

Being able to communicate effectively both through the written and spoken language is an essential life skill. However, 
communication also requires us to be socially aware of those around us, actively listen, be aware of our emotions and 
ourselves, follow instructions and show leadership. 

DISCOVERY SKILLS 

We want our students to be curious about their world and ask questions. We want them to investigate and experiment 
to find out more for themselves, adapting their approaches based on their learning. To do this we need to unlock their 
creativity, resilience and patience, help them to learn self-regulation and emotional control and build a growth mind-
set. 

THINKING SKILLS 

Numeracy and computer literacy are essential skills for life. However, life requires us to be able to problem solve for 
ourselves, enables us to find solutions to the many challenges we meet. The skills to do this need to be taught, including 
organisation, attention, decision-making, perception, processing, analysing and evaluating. We also need to explore and 
develop our own memory skills and thinking speed through repeated rehearsal of activities that encourage memory and 
thinking. 

USING AND APPLYING 

These life skills can be the key to unlocking our personal successes. Many are attitudes and personal development skills, 
such as self-efficacy, perseverance, initiative, self-motivation and working under pressure. We also need to work 
effectively in teams, build our negotiation skills and value diversity. 

Communication Discovery Thinking Using and Applying 

Reading Curiosity Numeracy Perseverance 

Writing Exploration Computer Literacy Self-Efficacy 

Speaking (oracy) Investigation Critical Thinking Initiative 

Active Listening Learn and Adapt Problem Solving Self-Motivation 

Following Instructions Creativity Organisation Working Under Pressure 

Non-Verbal 
Communication 
(self and others) 

Resilience Attention Team Work 

Patience Perception Negotiation 

Self-Regulation & 
Emotional Control 

Memory Valuing Diversity 

Social awareness Thinking Speed  

 Growth & ‘Can Do’ Mindset Processing  

  Analysing  

  Evaluating  

  Decision Making  
 

Core Skills Career Life Skills 
Intrapersonal and 

Interpersonal Skills 
Metacognition 

 

Figure 2 Summary of Key Skills 
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Core Skills are developed across all subjects through our academic curriculum, as well as through our relational 
interactions with students throughout each day. 

Career Life Skills are developed by both modelling these behaviours and providing opportunities for students to explore 
how they feel in these circumstances. For example, challenge learning can enable a student to feel pressured and well 
out of their comfort zone in a ‘safer’ environment for them than a maths lesson. As such, with the appropriate 
relationships and modelling, they can learn about themselves and build the personal skills necessary to be successful. 

Intrapersonal and Interpersonal skills are modelled through specific interactions around emotional management and 
self-belief and taught through Thrive and Motional activities, and specific pedagogical approaches within the classroom. 

Metacognition (thinking about how we think) is developed through modelling our own approaches to thinking and 
teaching our students strategies and processes to develop (for example) memory, to process, analyse and evaluate 
information, to give them a range of ways to approach a novel learning situation. By enabling students to work 
collaboratively to problem solve we encourage teamwork and mutual support. 

Students in each pathway will gain these skills. Those in our Burgundy Pathway with have a significant focus on the 
Intrapersonal and Interpersonal skills, alongside the core skills, to enable them to build their emotional self-regulation 
and understand themselves better. Students on any pathway will also have specific areas for development that come 
from their baseline assessments. These will be built into their personalised learning plan within their pathway.  

CULTURAL CAPITAL 

When exploring cultural capital within our wider curriculum we are considering how our students learn skills and realise 
talents, how they develop character and resilience and learn about diversity, British values and mental health and 
wellbeing. This element of cultural capital is embedded in our ethos and relational approaches and/or explicitly taught 
within our curriculum. Challenge learning builds experiential learning, many aspects of which our students would never 
experience otherwise (e.g. sailing). The three strands of our curriculum structure (See Figure 1) provide the basis for 
building cultural capital for students. Each aspect of our curriculum provides opportunities to build cultural capital, to 
gain a wealth of knowledge and experiences to better understand the world around us and make a positive contribution 
to it. 

In developing our curriculum offer, we must ask ourselves (at a whole school and subject specific level) 

 Why do we teach what we do when we do? 

 How does what we teach enable students to build connections and a depth of understanding? 

 Does what we teach enable our students to progress to the destinations that meet their interests and 
aspirations? 

 What is our student’s experience of our curriculum? Is it accessible, age appropriate and challenging? 

 Are students provided with the knowledge and experiences they need to be successful beyond the school? 

 Does it provide for a range of cultural experiences through studying different cultures, literature, food, art, 
design, music, drama and the wider community? 

 Are we encouraging curiosity and exploration? 
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OUR PATHWAYS 

Our curriculum model is designed to maximise the opportunity for every student to be successful and have their needs 
met. It provides opportunities within and beyond the classroom to expand the experiences of our students, build their 
vocabulary, and expand their skills across 4 defined areas (core, thrive, career and metacognition). It also enables 
students to build their ‘passport to the future’ through ensuring every KS4 student leaves The Albany with relevant and 
recognised qualifications (GCSEs and functional skills) in core subjects and areas of interest.  

Our pathways ensure that every student can have their 12 core needs met within a curriculum that challenges them to 
flourish. It supports the growth of the whole child, based on their different and varied starting points and experiences 
by explicit development and teaching that enables them to grow emotionally, socially, intellectually and physically, 
whilst also teaching them how to take care of their own mental health. 

Our curriculum takes account of the varied experiences of students before they come to the Albany. Many will have 
been absent from education for some while or have significant gaps in their learning. They will have a wide variety of 
curriculum experience dependent on the school they attended previously. Most will be functioning at significantly below 
age related expectations on arrival at the school. 

In addition to our 3 pathways (Burgundy, Teal and Lilac), students are also assessed for their communication and 
interaction, and sensory needs. Where this is the focus of their need, they join a group where the classroom environment 
and pedagogy address these needs, whilst following a pathway appropriate to their learning and SEMH needs. 

 

The number of groups within each pathway is dependent on the needs of students and changes as the student body 
changes. 

Figure 3 Our Learning Pathways  
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ASSESSING NEED AND CURRICULUM PATHWAY 

 
Figure 4 Pathway Assessment 

With the on-going interruptions to learning from pandemic, we are mindful that many students have made significant 
steps backwards in their emotional resilience, which is affecting their capacity to learn. Many students who had 
progressed into either the Teal or Lilac pathway have moved back to our Burgundy Pathway to enable us to place our 
focus on their SEMH needs. In addition, we know that students approaching a significant transition can also regress in 
their SEMH capabilities, needing an enhanced support package around them to enable them to plan for the future and 
engage effectively in their learning. 

OUR ASSESSMENTS 

The details of our assessments processes are in our Assessment Policy. 

As students join The Albany, and during their time with us, we complete a range of assessments with them to determine 
their  

- current academic baseline 
- cognition and learning needs, 
- social, emotional and mental health needs 
- experiences of trauma 
- sensory processing needs 
- communication and interaction needs 
- physical needs 

These assessments inform our decision of the most appropriate pathway and classroom environment for each student. 

We monitor student progress in all aspects of their development and learning, ensuring that all students leave The 
Albany with the knowledge, skills attitudes and values they need to be successful in the next stage of their life. 

To support target setting and assessment of SEMH and academic progress, the school is developing a developmental 
assessment framework that will support identification of next steps for all students. In assessing students against this 
developmental framework, we will more accurately be able to identify the appropriate pathway for students. 
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CURRICULUM IMPACT 

Our detailed assessment structure that enables us to measure the SEMH progress alongside academic progress and 
progression in their skills for learning. If we have made good progress reducing the impact of a student’s SEMH barriers 
to learning and are supporting their learning needs effectively, our students will make good and at times accelerated 
progress from their baseline on entry, achieving outcomes that are much more in line with their peers nationally. 

We will further evaluate the impact of our curriculum in the following ways: 

Aim  Impact measurement  

Engage all students in learning  
Focus on developing student’s social, 
emotional and mental health.  
 

Observations of learning  
Student voice / parent/carer questionnaires 
Attendance  
Thrive, Boxhall and Motional assessments 
Use of Emotional wellbeing hub and other supporting 
programmes 
SCERTs assessment 
Behaviour evaluations 

Enable all students to make progress from 
their individual starting points, and to 
have successes in learning.  

 Analysis of student progress data – through our 
achievement tracker, Thrive and SCERTs 
Qualitative data on student progress (e.g. through book 
scrutiny and lesson observations)  

Support all students to make healthy and 
safe choices. 

Quality assurance of RSHE curriculum  
Observations of learning in RSHE lessons  
Student voice -take up of referral programmes 
Analysis of behaviour data – Behaviour Watch 

Develop students’ resilience through 
challenge activities and vocational 
activities. 

Participation in challenge activities & vocational activities 
Thrive Assessments 
Motional Assessments 

Focus on depth before breadth: having a 
strong curriculum focus on the facilitating 
subjects of literacy and numeracy/English 
and mathematics. 

Analysis of student progress data in literacy and 
numeracy/Maths and English  
Analysis of progress in reading and maths standard scores  
 

Support all students to develop the skills, 
behaviours and attitudes that will enable 
them to reintegrate to, and be successful 
in, a mainstream school and/or college, 
apprenticeships, work. 

Number of students successfully reintegrated to the next 
phase of their education  
 

 

 

Please read this policy alongside our Teaching and Learning Policy, our Assessment Policy and our Recovery Curriculum 
Handbook.  
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APPENDIX A: THE TWELVE CORE CONCEPTS FOR UNDERSTANDING STRESS RESPONSES IN CHILDREN AND 
FAMILIES  

1. TRAUMATIC EXPERIENCES ARE INHERENTLY COMPLEX.  
Every traumatic event - even events that are relatively circumscribed - is made up of different traumatic moments. These 
moments may include varying degrees of objective life threat, physical violation, and witnessing of injury or death. 
Trauma-exposed children experience subjective reactions to these different moments that include changes in feelings, 
thoughts, and physiological responses; and concerns for the safety of others. Children may consider a range of possible 
protective actions during different moments, not all of which they can or do act on. Children’s thoughts and actions (or 
inaction) during various moments may lead to feelings of conflict at the time, and to feelings of confusion, guilt, regret, 
and/or anger afterward. The nature of children’s moment-to-moment reactions is strongly influenced by their prior 
experience and developmental level. Events (both beneficial and adverse) that occur in the aftermath of the traumatic 
event introduce additional layers of complexity. The degree of complexity often increases in cases of multiple or 
recurrent trauma exposure, and in situations where a primary caregiver is a perpetrator of the trauma.  

2. TRAUMA OCCURS WITHIN A BROAD CONTEXT THAT INCLUDES CHILDREN’S PERSONAL 
CHARACTERISTICS, LIFE EXPERIENCES, AND CURRENT CIRCUMSTANCES.  
Childhood trauma occurs within the broad ecology of a child’s life that is composed of both child-intrinsic and child-
extrinsic factors. Child-intrinsic factors include temperament, prior exposure to trauma, and prior history of 
psychopathology. Child-extrinsic factors include the surrounding physical, familial, community, and cultural 
environments. Both child-intrinsic and child-extrinsic factors influence children’s experience and appraisal of traumatic 
events; expectations regarding danger, protection, and safety; and course of post trauma adjustment. For example, 
both child-intrinsic factors such as prior history of loss, and child-extrinsic factors such as poverty may act as vulnerability 
factors by exacerbating the adverse effects of trauma on children’s adjustment.  

3. TRAUMATIC EVENTS OFTEN GENERATE SECONDARY ADVERSITIES, LIFE CHANGES, AND DISTRESSING 
REMINDERS IN CHILDREN’S DAILY LIVES.  
Traumatic events often generate secondary adversities such as family separations, financial hardship, relocations to a 
new residence and school, social stigma, ongoing treatment for injuries and/or physical rehabilitation, and legal 
proceedings. The cascade of changes produced by trauma and loss can tax the coping resources of the child, family, and 
broader community. These adversities and life changes can be sources of distress in their own right and can create 
challenges to adjustment and recovery. Children’s exposure to trauma reminders and loss reminders can serve as 
additional sources of distress. Secondary adversities, trauma reminders, and loss reminders may produce significant 
fluctuations in trauma survivors’ post trauma emotional and behavioural functioning.  

4. CHILDREN CAN EXHIBIT A WIDE RANGE OF REACTIONS TO TRAUMA AND LOSS.  
Trauma-exposed children can exhibit a wide range of post trauma reactions that vary in their nature, onset, intensity, 
frequency, and duration. The pattern and course of children’s post trauma reactions are influenced by the type of 
traumatic experience and its consequences, child-intrinsic factors including prior trauma or loss, and the post trauma 
physical and social environments. Post-traumatic stress and grief reactions can develop over time into psychiatric 
disorders, including post-traumatic stress disorder (PTSD), separation anxiety, and depression. Post-traumatic stress and 
grief reactions can also disrupt major domains of child development, including attachment relationships, peer 
relationships, and emotional regulation, and can reduce children’s level of functioning at home, at school, and in the 
community. Children’s post trauma distress reactions can also exacerbate pre-existing mental health problems including 
depression and anxiety. Awareness of the broad range of children’s potential reactions to trauma and loss is essential 
to competent assessment, accurate diagnosis, and effective intervention.  

5. DANGER AND SAFETY ARE CORE CONCERNS IN THE LIVES OF TRAUMATIZED CHILDREN.  
Traumatic experiences can undermine children’s sense of protection and safety and can magnify their concerns about 
dangers to themselves and others. Ensuring children’s physical safety is critically important to restoring the sense of a 
protective shield. However, even placing children in physically safe circumstances may not be sufficient to alleviate their 
fears or restore their disrupted sense of safety and security. Exposure to trauma can make it more difficult for children 
to distinguish between safe and unsafe situations and may lead to significant changes in their own protective and risk-
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taking behaviour. Children who continue to live in dangerous family and/or community circumstances may have greater 
difficulty recovering from a traumatic experience.  

6. TRAUMATIC EXPERIENCES AFFECT THE FAMILY AND BROADER CAREGIVING SYSTEMS.  
Children are embedded within broader caregiving systems including their families, schools, and communities. Traumatic 
experiences, losses, and ongoing danger can significantly impact these caregiving systems, leading to serious disruptions 
in caregiver-child interactions and attachment relationships. Caregivers’ own distress and concerns may impair their 
ability to support traumatized children. In turn, children’s reduced sense of protection and security may interfere with 
their ability to respond positively to their parents’ and other caregivers’ efforts to provide support. Traumatic events - 
and their impact on children, parents, and other caregivers - also affect the overall functioning of schools and other 
community institutions. The ability of caregiving systems to provide the types of support that children and their families 
need is an important contributor to children’s and families’ post trauma adjustment. Assessing and enhancing the level 
of functioning of caregivers and caregiving systems are essential to effective intervention with traumatised youths, 
families, and communities.  

7. PROTECTIVE AND PROMOTIVE FACTORS CAN REDUCE THE ADVERSE IMPACT OF TRAUMA.  
Protective factors buffer the adverse effects of trauma and its stressful aftermath, whereas promotive factors generally 
enhance children’s positive adjustment regardless of whether risk factors are present. Promotive and protective factors 
may include child-intrinsic factors such as high self-esteem, self-efficacy, and possessing a repertoire of adaptive coping 
skills. Promotive and protective factors may also include child-extrinsic factors such as positive attachment with a 
primary caregiver, possessing a strong social support network, the presence of reliable adult mentors, and a supportive 
school and community environment. The presence and strength of promotive and protective factors - both before and 
after traumatic events - can enhance children’s ability to resist, or to quickly recover (by resiliently “bouncing back”) 
from the harmful effects of trauma, loss, and other adversities.  

8. TRAUMA AND POST TRAUMA ADVERSITIES CAN STRONGLY INFLUENCE DEVELOPMENT.  
Trauma and post trauma adversities can profoundly influence children’s acquisition of developmental competencies 
and their capacity to reach important developmental milestones in such domains as cognitive functioning, emotional 
regulation, and interpersonal relationships. Trauma exposure and its aftermath can lead to developmental disruptions 
in the form of regressive behaviour, reluctance, or inability to participate in developmentally appropriate activities, and 
developmental accelerations such as leaving home at an early age and engagement in precocious sexual behaviour. In 
turn, age, gender, and developmental period are linked to risk for exposure to specific types of trauma (e.g., sexual 
abuse, motor vehicle accidents, and peer suicide).  

9. DEVELOPMENTAL NEUROBIOLOGY UNDERLIES CHILDREN’S REACTIONS  TO TRAUMATIC EXPERIENCES.  
Children’s capacities to appraise and respond to danger are linked to an evolving neurobiology that consists of brain 
structures, neurophysiological pathways, and neuroendocrine systems. This “danger apparatus” underlies appraisals of 
dangerous situations, emotional and physical reactions, and protective actions. Traumatic experiences evoke strong 
biological responses that can persist and that can alter the normal course of neurobiological maturation. The 
neurobiological impact of traumatic experiences depends in part on the developmental stage in which they occur. 
Exposure to multiple traumatic experiences carries a greater risk for significant neurobiological disturbances including 
impairments in memory, emotional regulation, and behavioural regulation. Conversely, ongoing neurobiological 
maturation and neural plasticity also create continuing opportunities for recovery and adaptive developmental 
progression.  

10. CULTURE IS CLOSELY INTERWOVEN WITH TRAUMATIC EXPERIENCES, RESPONSE, AND RECOVERY.  
Culture can profoundly affect the meaning that a child or family attributes to specific types of traumatic events such as 
sexual abuse, physical abuse, and suicide. Culture may also powerfully influence the ways in which children and their 
families respond to traumatic events including the ways in which they experience and express distress, disclose personal 
information to others, exchange support, and seek help. A cultural group’s experiences with historical or 
multigenerational trauma can also affect their responses to trauma and loss, their world view, and their expectations 
regarding the self, others, and social institutions. Culture also strongly influences the rituals and other ways through 
which children and families grieve over and mourn their losses.  
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11. CHALLENGES TO THE SOCIAL CONTRACT, INCLUDING LEGAL AND ETHICAL ISSUES, AFFECT TRAUMA 
RESPONSE AND RECOVERY.  
Traumatic experiences often constitute a major violation of the expectations of the child, family, community, and society 
regarding the primary social roles and responsibilities of influential figures in the child’s life. These life figures may 
include family members, teachers, peers, adult mentors, and agents of social institutions such as judges, police officers, 
and child welfare workers. Children and their caregivers frequently contend with issues involving justice, obtaining legal 
redress, and seeking protection against further harm. They are often acutely aware of whether justice is properly served 
and the social contract is upheld. The ways in which social institutions respond to breaches of the social contract may 
vary widely and often take months or years to carry out. The perceived success or failure of these institutional responses 
may exert a profound influence on the course of children’s post trauma adjustment, and on their evolving beliefs, 
attitudes, and values regarding family, work, and civic life.  

12. WORKING WITH TRAUMA-EXPOSED CHILDREN CAN EVOKE DISTRESS IN PROVIDERS THAT 
MAKES IT MORE DIFFICULT FOR THEM TO  provide good care.  
Mental healthcare providers must deal with many personal and professional challenges as they confront details of 
children’s traumatic experiences and life adversities, witness children’s and caregivers’ distress, and attempt to 
strengthen children’s and families’ belief in the social contract. Engaging in clinical work may also evoke strong memories 
of personal trauma- and loss-related experiences. Proper self-care is an important part of providing quality care and of 
sustaining personal and professional resources and capacities over time. 
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APPENDIX B: SUBJECT SCHEME OF WORK TEMPLATE 

UNIT OF WORK:  

Key Aims of UNIT CONTENT to be covered Assessment Ideas  – Writing  

General teaching activities –  

TYPES AND STYLES 

  

 

  

 

 

 

 

 

 

 Intro/Starters 
 

 

 Main activities 
 

 

 Breakout activities 
 

 

 Learning checks 
 

Assessment Ideas  – Speaking  

 

General Resources Key Vocabulary  ENGAGEMENT FRAMEWORK 

Opportunities 

Literacy 

 

 

 

 

 

 

 • exploration • realisation • anticipation • 

persistence • initiation 

(Cover other key skills here) 

 

 

 

 

Numeracy 
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LESSONS Learning Objectives 
Differentiated Learning Outcomes – 
Foundation/Middle/Higher Summary of Teaching Activities and Resources 

  
 
 
 
 
 
 
 
 
 
 
 
 
  

  

ASSESSMENTS: 
 
 

 

LESSONS Learning Objectives 
Differentiated Learning Outcomes – 
Foundation/Middle/Higher Summary of Teaching Activities and Resources 

    

ASSESSMENTS: 
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APENDIX C: PERSONALISING SCHEMES OF WORK TO A PARTICULAR GROUP - 

Student Differentiated objectives Learning Needs 

   

 

 

 

 

 

 

 

 

 

Resources 
 

 

 

Health and Safety 

 

Support 
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APPENDIX D: 5 MINUTE LESSON PLAN 

 

       

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The BIG picture? 

Engagement? 

Stickability! 

Differentiation QUESTIONING 

Learning  
Episodes 

Teacher Led or Student Led? Teacher Led or Student Led? Teacher Led or Student Led? Teacher Led or Student Led? 

Objectives 

along the way…. 
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APPENDIX E: CURRICULUM INTENT 5 YEAR PLAN 

A detailed breakdown of topics and key skill curriculum intent is found on our SharePoint (see the link below). 

https://albanypru.sharepoint.com/:x:/r/sites/allstaff/_layouts/15/Doc.aspx?sourcedoc=%7B47660F1E-9D8D-41DA-
AF6D-583E887BCB15%7D&file=Five%20Year%20Plan.xlsx&action=default&mobileredirect=true 

An example of Year 1 for English, maths, science and key skills theme is copied below for illustration purposes. 

Week Number English/Literacy Maths/Numeracy Science 
Key Skills 

Development 

1 

Writing- non-fiction & 
Reading Skellig 

Using Number Forces 

Communication 
& Discovery 

2 

3 
Sequences Current Electricity 

4 

5 Perimeter, area and 
volume 

Static Electricity 
6 

7 
Decimal numbers 

Cells and 
Organisations 

Communication 
& Using and 

Applying 

8 

Writing Fiction - 
Narrative & Reading 

Roald Dahl 

9 Working with 
numbers 

Reproduction 
10 

11 
Statistics Changes in System 

12 

13 
Algebra 

Pure and Impure 
substances 

Communication 
& Thinking 

14 

15 
Fractions 

The Particulate 
nature of matter 16 Assessment 

17 

Writing- Imaginative & 
Reading Stone Cold 

Angles Energy in Matter 
18 

19 Coordinates and 
Graphs 

Particle Models 

Communication 
& Thinking 

20 

21 
Percentages Chemical Reactions 

22 

23 

Non-Fiction Writing, 
personal and formal 
letters, proofreading 

Probability 
Physical Changes of 

matter 24 

25 
Symmetry Magnetism 

Communication 
& Discovery 

26 

27 
Equations 

Relationships in 
Ecosystems 28 Assessment 

29 

Writing/Reading 
Poetry 

Interpreting Data Space Physics 
30 

31 
3D Shapes 

Calculation of fuel 
and costs 32 

Communication 
& Using and 

Applying 

33 
Ratio 

Inheritance, 
chromosomes, DNA 

and genes 34 

Language, vocabulary, 
grammar and 

structure 

35 Working with 
Numbers 

Genetics and 
Evolution 36 

37 
Geometry Health 

38 

 

https://albanypru.sharepoint.com/:x:/r/sites/allstaff/_layouts/15/Doc.aspx?sourcedoc=%7B47660F1E-9D8D-41DA-AF6D-583E887BCB15%7D&file=Five%20Year%20Plan.xlsx&action=default&mobileredirect=true
https://albanypru.sharepoint.com/:x:/r/sites/allstaff/_layouts/15/Doc.aspx?sourcedoc=%7B47660F1E-9D8D-41DA-AF6D-583E887BCB15%7D&file=Five%20Year%20Plan.xlsx&action=default&mobileredirect=true

