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1. RATIONALE
‘When the adult changes, everything changes. When the adult changes, young person follows.’ Paul Dix
When we invest time and show an interest in a young person for who they are, not how they are behaving, we can
create a ‘magical transformation’, which often results in a significant change in behaviour and outcomes. The Albany
is a ‘new beginning’ for our students. We need to ensure we realise this for them every day.
All behaviours are a way of communicating. Antisocial, harmful and disruptive behaviours are mechanisms of
communicating that serve a purpose for the young person or child. We need to look beyond this behaviour and try
to unpick the drivers, providing more affirming mechanisms for communicating and interacting with others. (See
Alder’s Behaviour Matrix, Appendix A).
All learning takes place in the context of a relationship. As such, the nature of all relationships throughout the school
and its community are fundamental to our capacity to affect sustained change in behavioural responses of our
community.
Brain development is ‘plastic’, shaped by our physical and emotional landscape. Our lived experiences impact our
physical and emotional development and shape the way we see ourselves and the world around us. For many of our
students, this ‘vision’ is impacted through adverse childhood experiences (ACEs), and our relationships within school
need to provide the mechanism for students to experience being held in safe hands, supported by thinking minds
and co-regulated by adults who are able to regulate themselves. We do this through attuning to the needs being
communicated, containing the emotions, validating experiences and responding to the needs communicated through
soothing, calming or stimulation as appropriate. Being emotionally self-aware is critical to your role as a member of
staff. We must at all times seek to fill our own and others relational treasure boxes.
For many of our students, they have a complicated relationship with themselves as learners. Our core purpose is to
re-connect them with the joys of learning, to provide them new ways of expressing their emotions and frustrations,
and help them believe in themselves, engage with learning and achieve highly.
Relationally we need to show and teach our students ways of doing relationships, being in relationships (the wider
sense of this), investing in relationships and what to expect from relationships. In this way we build trust, safety,
connectedness and a sense of self-worth.
Our approach to managing behaviour is one which seeks to build a sustainable change in our students, both as
learners and as social beings. Using relational, trauma informed approaches and restorative practices (Appendix F)
to challenge unwanted behaviours and poor social interactions, creates a platform for this change by helping to build
an internal scaffold by which the young person can begin to make informed decisions about their behaviour. Our
Rights and Responsibilities (Section 3) provide the framework for these conversations. It re-tunes the feedback loop
for the students who may have learned unhelpful ways of ‘staying safe’, and provides them with a different reference
library to make decisions about what to do next. This works best when we are all consistent in how we work with our
young people.
Our philosophy is rooted in the social interaction theory of Transactional Analysis, which embeds within it a belief
that:




I’m Ok, You’re OK.
Anyone can think.
Everyone can change.

The growth mind-set that this engenders needs to be within each of us so that we can inspire this in our students.
Alongside understanding our students as young people, we also need to be mindful of where their behaviours are
coming from; when under stress what is the internal script the young person returns to? In taking account of our
understanding here, we can begin to create effective strategies to help the young person move forwards on their
journey to creating a sustainable change in their behaviours and emotional triggers.
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2. STAFF RESPONSIBILITIES
Guidance on responding to specific types and levels of behaviour are given in Appendix C.
At The Albany, we believe that learning happens best when there are good relationships; between our staff, between
our young people, within the classroom, with parents and carers, and with our wider community. To ensure this,
staff should seek to establish a calm and supportive environment where young people feel safe, valued and listened
to.
Behaviour Management is everyone’s responsibility. We can each impact positively or negatively on the behaviour
of others. As adults, we need to take account of this impact and change our behaviours and actions to help change
the outcomes for students. If we ignore unwanted behaviours or believe it is someone else’s responsibility to take
action to change it, we perpetuate the belief in the student that the behaviour is OK.
Poor behaviour in our own lessons or directed at us, is best responded to by us. This has most impact and is more
likely to change future behaviours. Of course, it is appropriate to seek support to do this at times, but there is a need
for the young person to be able to link their behaviour to the impact on you, and you are best positioned to describe
this.
Stopping poor behaviour before it happens, is far more effective than challenging it when in full swing. To do this,
we need to invest in our relationship with each student. Using every opportunity that is available to connect with
those students you find most challenging will pay off in the end.
We also need to know the successful risk management strategies which work, and behaviours to avoid. Most of all,
we need to ensure the learning activities are personalised for the student, matching their needs whilst challenging
them to think and keeping them engaged. (see Teaching, Learning and Achievement Policy)
If a student in your class always struggles to engage or show positive behaviours, think carefully about what you are
doing and make adaptations to try and find ways of connecting to and engaging with each student. Each adult has a
powerful role to play in changing the relational environment for that student, such that they are able to engage.
ALL STAFF
 Build effective relationships
 Use our Rights and Responsibilities Framework when talking with students about their behaviours
 Apply structure and nurture approaches consistently (Appendix B)
 Constantly acknowledge positive behaviours and challenge unwanted (negative) behaviours
 Follow the ‘Response to Behaviour’ Protocols in Appendices C and D.
 Take responsibility for addressing negative behaviours within your lessons, witnessed by you or addressed
by you using the Rights and Responsibility Framework
 Record behaviours (positive and negative) via Arbor and annotate with actions and outcomes where
appropriate
 Record contact with parents/carers via Arbor
 Behaviours which challenge health and safety need an immediate response to reduce the risk to self and
others (See Appendix D). Learning from each event must impact on the appropriate risk assessments.
 Be mindful of your own emotional landscape and responses and seek support where needed
CLASS TEACHERS
 Plan and deliver lessons which are appropriately challenging and engaging and provide the right level of
support for all students to enable them to engage with the activities.
 Ensure all members of your class have knowledge of the Rights and Responsibilities Framework (Section 3)
and can articulate their responsibilities to others.
 Mentor and coach students in your class to build prosocial behaviours and improved stress responses
 Keep the student passport and risk assessment updated at least half termly with support from the student
in relation to effective strategies and at all times when a significant incident occurs.
 Meet with the Family Engagement Leader and/or the SENDCo regularly to review the emotional development
of students in your class and ensure effective strategies are captured on passports and risk management
plans
 Regularly (at least weekly) link with parents/carers to create consistent relational approaches
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SENIOR LEADERSHIP TEAM
 Respond in a timely manner to requests for support from members of staff
 Take immediate action to ensure the safety and wellbeing of all members of the school community where
this is needed
 Support staff to take responsibility for challenging negative behaviours where requested.
 Ensure consistent application of Relational Behaviour Management Policy at all times.
 Where a student is excluded, ensure all the appropriate paperwork is completed in a timely manner and a
reintegration meeting takes place.
 Support staff to take account of their own emotional landscape when responding to students’ behaviours
Please note that the following decisions require SLT agreement:
REMOVING STUDENTS FROM ACTIVITIES
Any decision to remove a student from an activity must also be discussed with a member of SLT before informing the
student or their parent(s)/ carer(s).
EXCLUSIONS AND INFORMAL EXCLUSIONS
Only the Head, or a member of the Senior Leadership Team acting in her absence, can make decisions around
exclusions. Staff must not threaten a child with exclusion or take the decision to send the student home early. Such
decisions are also decisions to exclude and therefore need the agreement of the Headteacher. In most cases, the
decision to exclude will be centred on maintaining the health and safety of the learning environment, and should be
for the minimum amount of time possible to enable the necessary steps to ensure safety to be put in place.
3. RIGHTS AND RESPONSIBILITIES
The Albany Code of Conduct for students and staff centres on our Rights and Responsibilities. Any discussion with a
student about poor behaviour needs to refer to this framework, asking them to reflect on the impact of their
behaviour and what their responsibilities in future need to be. Staff should ensure these are visible in every
classroom and office space in school and that students understand their meaning and relevance.
We all have a right to …

So our responsibility is to …

Feel Safe.

Take care in our words and actions so that others feel safe.

Be treated with respect.

Make sure our words and actions do not harm or upset others or our school.

Grow and learn.

Believe we can, engage in activities, and challenge ourselves in our thinking
and learning so that we can make good progress and achieve.

Be heard.

Listen to and take account of other people’s ideas and opinions.

To feel valued.

Recognise and celebrate the ideas, achievements, skills and abilities of
ourselves and others.

4. PARTNERSHIP WITH PARENTS AND CARERS
A key element to the success young people achieve is the partnership which The Albany develops with parents and
carers. There is an expectation that class teachers are in regular communication with parents and carers; ensuring
that we celebrate successes and challenge unwanted behaviours together. This partnership helps the young person
to grow and learn and develop the social, emotional and learning skills that they will need to become successful
adults. Parents/ Carers also need to be involved in the development and review of student passports, risk
assessments and target setting and review.
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5. CREATING SUSTAINABLE CHANGES IN BEHAVIOUR
Our aim is to educate our young people and develop their personal skills, so they accept accountability for their
actions and can construct their own solutions. As an Alternative Provider with a large cohort of SEMH specialist
places, we are working with young people who struggle to control their actions and emotions and have developed
patterns of behaviour which are unhelpful to themselves or others.
Our preferred approach is one which seeks to restore relationships and change behaviours rather than punish the
actions. This does not exclude the use of sanctions, but our staff seek the most appropriate way of educating our
students and developing their skills of self-control, resilience, empathy and emotional management so that they have
an alternative framework by which to behave, if a similar situation arises again. This approach is more time consuming
and requires a greater emotional involvement of staff but it is the most effective approach that we can use to help
our students grow and learn.
We provide a scaffold of support and a responsive curriculum to ensure we can meet needs in the moment. Our
actions always seek to enable the students to accept accountability and to move forward from the situation by
considering, how small changes in their actions can create big changes in outcome. This approach is predicated on
some basic principles.
STAFF SHOULD:






Take time to recognise positive behaviours and reward success.
In conversation with students, focus on our values, rights and responsibilities by reminding students that
their actions have an impact on others (restorative conversations in Appendix F)).
Encourage students to seek ways to make amends for the impact of their behaviours on others (restorative
conversations).
Support students to identify and find their own solutions to problems which they face; learning, emotional
or behavioural, rather than identifying the details of a problem and resolving it for them (solution focussed
approach).
Work as a team to support the young people, as they grow and develop, in partnership with parents and
where appropriate, other agencies.

Through our personalised approach and the promotion of social and emotional development through all aspects of
the curriculum, we provide a safe but challenging learning environment where our young people can learn new ways
to manage themselves, their emotions and their behaviours and thus, experience success.

5.1. POSITIVE AND NEGATIVE BEHAVIOURS
It is important at this point to highlight that behaviour can be positive and helpful or negative and harmful. A
key aspect of changing the way we talk about behaviour with students is to make this explicit and help them
recognise their positive behaviours (e.g. prosocial behaviours and behaviours which help them learn), as well as
challenging their negative behaviours. However, staff must guard against unconditional praise, ensuring that the
recognition for a behaviour is concrete and valuable. Unfocussed praise, or praise where the action/ work does
not represent significant effort or change in behaviour will most often have a negative impact on the mind-set
of the young person, causing them to aim for a lower outcome than we might seek to achieve. (See Growth
Mind-set in Teaching, Learning and Achievement Policy). Similarly negative comments which criticise the young
person rather than the behaviour are damaging to the process of creating sustainable change and should not
occur.
It is also important for the development of positive relationships and trust that we validate the existence of our
students, showing positive regard for them and that we have held them in mind from one day to the next. This
highlights the need for welcomes, general conversations and positive feedback.
Behaviour reports (positive and negative) are recorded on Arbor (log behaviour incident). It is important to be
consistent and put equal weight on the recording of positive and negative behaviours. Not every minor
behaviour needs a record but the picture that develops on the child from the reports should paint an accurate
profile of their current presentation. As a young person’s negative behaviours reduce, we would hope to see an
increase in positive behaviours. Looking at a student’s behaviour profile should help us identify their strengths
and areas for development. Using this alongside assessment data, Motional data and their Boxhall profile,
provides a rich database of information to inform their targets and our work with them. Involving students in
the analysis and target setting creates ownership of the process and is therefore more likely to succeed.
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5.2. CHALLENGING UNWANTED BEHAVIOURS (SEE APPENDIX D)
All unwanted behaviours must be challenged. How we do this depends on the student, the behaviours and the
situation we find ourselves in. If a young person swears, it is often sufficient to remind them that we would
prefer the use of less abusive language next time. If a young person is using their mobile phone in a lesson, redirecting them to the required learning and gaining their interest in that may be all that is required.
What we are not seeking is unnecessary confrontation. Distraction, deflection and redirection are all useful tools
in our management of challenging behaviour. However, it is important that we raise awareness with the student
that the behaviours are unwanted, and encourage them to find alternative solutions to expressing the emotions
involved.
De-escalation is an important skill. Staff should apply knowledge and skills from Norfolk Steps in averting
challenging behaviour. Noticing that there is a chance that a situation may escalate and taking action to ensure
this doesn’t happen is an essential tool which we utilise. Staff should exercise initiative in these situations to
remove the potential for confrontation. Our flexibility to do something different and respond to need there and
then; be it doing some painting, taking a trip off site, completing a DT project, or simply putting some music on
and finding a space for the young person to chill; benefits our young people because through this, they learn
they can respond differently and begin to exercise the self-control and emotional management that they may
have thought they were incapable of doing. If however, their behaviour was simply to avoid learning, we need
to be ensuring that we return to our original focus on the learning, trying alternative strategies to hook them in.
When considering consequences, we need to mindful of their purpose. The Albany approach favours restorative
dialogue (Appendix F) and restorative conferencing, contact with home (perhaps also sending the work home),
or bringing the student into school at a different time to complete work from a missed lesson, take part in the
restorative processes or repair the harm done by a physical behaviour (e.g. cleaning minibus if they were
responsible for its state). Removing a student from part of their planned timetable is not acceptable as a
sanction. Any decisions to change a timetable need to be agreed by SLT.
Further guidance for managing unwanted behaviours can be found in Appendix G.

5.3. CONTRACTING
This is a dynamic, on-going conversation with colleagues and students to identify helpful strategies for learning
together and making explicit the potential barriers or sabotages to success and what needs to happen if these
occur. It takes place in the context of The Albany’s Rights and Responsibilities and expectations of staff and
students. The latter are the non-negotiable expectations.
What you are seeking in this process, is to identify the nature of the relationship expectations between all parties
and make explicit a shared response to any sabotages that may take place.

5.4. BULLYING AND PREJUDICE RELATED INCIDENTS (PRI)
Student and Parental Feedback indicate that The Albany approach to challenging bullying is very effective, with
most students reporting that they feel safe and free from bullying.
We take bullying seriously. If a young person reports bullying to you, it is important that they are listened to and
their feelings accepted. We must not make judgements. Similarly, if you witness a prejudice related incident
(PRI), are the victim of one or one is reported to you; it is important to take action to address the unwanted
behaviour. All bullying incidents and PRI incidents need to be recorded through Arbor (log behaviour incident).
The preferred approaches for dealing with bullying are in line with the restorative narrative above. Our aim is to
stop the bullying and not to allow it to become hidden or move to another victim. At all times, in this process,
we must be mindful of safeguarding the individuals and not place them in a situation within which they feel
uncomfortable. Understanding the motivations and drivers for the bully are often an essential element to
effective intervention. Blame is not a helpful term when dealing with bullying and tends to create greater
friction. Instead, by highlighting the need for the bully to put right the impact of their actions and change
accordingly, we can often affect change. Working with parents is essential, especially where we are seeking to
change potentially prejudicial attitudes.
If in doubt about the best way to intervene in bullying or PRI incidents, please seek advice.
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5.5. PEER ON PEER ABUSE, SEXISM AND SEXUAL HARASSMENT
See our Safeguarding and Child Protection Policy and Keeping Children Safe in Education Part Five for further
guidance on peer on peer abuse.



Sexual Violence: rape, assault by penetration, or sexual assault (intentional sexual touching).
Sexual Harassment: unwanted conduct of a sexual nature, such as sexual comments, sexual jokes or
taunting, physical behaviour like interfering with clothes, or online harassment such as sexting.

The Albany aims to build a respectful culture where all students are free from bullying and harassment. We are
aware that we have a largely male cohort of students who use language that is disrespectful of others, and can
be extremely derogatory towards their female peers or those within the LGBTQ+ community. This language is
unacceptable and should be challenged in a way that helps students understand the reasons behind the
challenge. This is not to say that peer on peer abuse is limited to our male students, but that the male imbalance
can perpetuate inappropriate ideas of what is right and masculine behaviour.
This language be can also be an indicator that a student does not have an understanding of personal space,
ownership of their own body and the rights of others to live free from abuse and fear of sexual harassment and
assault. It is important, therefore, that we model appropriate behaviour and educate students in what is and
isn’t acceptable behaviours.
Our students may have access to and have watched on line pornography which gives them a misguided vision
of what sexuality and appropriate sexual behaviours are. Our PHSE programme aims to provide them with age
appropriate guidance, to help balance the sometimes skewed view they may have. It teaches students about





Consent
What respectful behaviour looks like
Body confidence and self-esteem
Healthy relationships

It is also important to note that some of our students may be/ have been victims of sexual assault or abuse or
other childhood traumas which impact their self-esteem and feelings of self-worth. They may not view the
behaviour as abusive. It is therefore our responsibility to provide the protection, support and education they
need to be able to keep themselves safe in the future.
Sometimes, when a student displays harmful sexual behaviour towards another, it is because they are
communicating their own experience of abuse. Offer them a safe space to explain what may have happened to
them and to discuss how their actions weren’t appropriate. Gently but firmly condemn the behaviour (not them)
otherwise they won’t feel safe to open up about their own experiences. This should be recorded on a
safeguarding referral so that a support plan for the student can be put in place.
REPORTING, RECORDING AND ACTING ON INCIDENTS
Reporting and acting on incidents benefits everyone, no matter how small (e.g. use of language of a sexualised
nature towards or about someone) they may seem. It enables us to be both supportive and protective and
benefits everyone




The victim: by stopping the problem and getting the help and support they need
Other people: by preventing it happening to someone else
The alleged perpetrator(s): catching problematic behaviour early can help them avoid criminal offences
later in life.

It is important that our actions do not discourage students from reporting incidents that make them feel
uncomfortable, no matter how ‘small’ they think it is. In responding to concerns staff must





Take the child’s safety and wellbeing seriously
Listen to them
Act on the concerns
Demonstrate through our behaviours and actions that we do not tolerate or accept abuse.

All incidents of sexual harassment or abuse must be recorded on Arbor. Most will also need reporting as
safeguarding incidents on MyConcern.
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Our actions will always seek to ensure the safety of all involved and will be dependent on the nature of the
incident.
It is important to




Engage the parents/carers in challenging the behaviour of their child
Engage in conversations with the student and parents (where appropriate) about acceptable and
unacceptable sexual behaviours and language to help families to support their child
Work towards a solution together

It may be necessary to involve Early Help, Social Care and/ or the police in some circumstances. We will also
always support the victim or parents/ carers of victims to report the incident to the police if they so wish.
At all times we must ensure we remain vigilant for any recurrence of the behaviours reported and take action
to address them appropriately.

5.6. THERAPEUTIC TOUCH
Research shows that touch, used appropriately, can be therapeutic. Therefore our approach at The Albany is
one which recognises that, at times of distress, gentle touch (for example, stroking an arm) can be very
beneficial. Indeed research suggests that withholding such comfort in times of distress can be extremely
harmful. At all times, however, staff must be mindful of the need to behave appropriately. Safeguarding our
young people is our primary concern, at all times.
Using touch in a positive way can help dissipate harmful emotions and de-escalate a potentially dangerous
situation. However, we recognise that for some of our students this would be an extremely unwelcome invasion
of their personal space. We therefore include this information in our risk assessment and management
protocols.

5.7. POSITIVE HANDLING
Very occasionally, our students may present extremely challenging and potentially dangerous behaviour. Albany
staff are trained in Norfolk Steps strategies to safely de-escalate and remove the risk of potential harm. This
rarely results in physical restraint, more often we use re-direction and other de-escalation techniques, but when
it does the techniques taught to all staff involve the use of minimum force. Any restraint used is held for the
minimum time required to remove the risk of harm. Parents and carers must be notified of any restraint used
and the details of the incident recorded in detail via Arbor.
Parents and Carers need to be aware that, should police be called to an incident, the police may take a different
view of the need for restraint and act in accordance with their protocols.

5.8. RISK ASSESSMENTS AND RISK MANAGEMENT PLANS
(See Appendix H)
Most of our students are with us because they have demonstrated unwanted and sometimes, very dangerous
behaviours, persistently, in their mainstream setting. In view of this, each student must have their risk
assessment and risk management plan updated regularly. These are the responsibility of the class teacher and
Family Engagement Leader, in conjunction with the SENDCo to create and maintain in partnership with the
students and their parent(s)/carers(s). Arbor, Boxhall and Motional data and feedback from staff should inform
this process. Staff should also use the Norfolk Steps ‘Roots and Shoots’ to inform this.
All staff must ensure that they are familiar with the risk assessment and corresponding risk management plan.

5.9. DETENTIONS
On occasion, we may require the student to attend on a Wednesday afternoon session (1.30 to 2.30pm), arrive
earlier in the morning (8.15am) or remain at the end of the day (2.15 to 3pm) to complete a restorative process
or complete unfinished work. When this occurs parents/ carers will be informed (by phone or text if we cannot
reach you).

5.10. MULTI-AGENCY SUPPORT
The Albany works in partnership with other agencies which may be already working with families, or who have
the resources and skills to work alongside families and school, to help create sustainable change in our students.
Thumbs up to a new beginning!
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6. THE ALBANY RESPONSE TO SERIOUS INCIDENTS
Staff should refer to Appendix D when making a judgement about the level of response. If in doubt and the behaviour
is threatening the health and safety of the building, students or yourself, you must always seek advice.
Whilst we recognise that the majority of students attending The Albany do so because they have challenging
behaviour that normal school provisions have failed to address effectively, it is essential that we are able to maintain
an effective and safe educational environment within The Albany and when attending off-site activities and
provisions. Therefore, when a student’s behaviour poses a threat to the safety and/or well-being of themselves
and/or others we need to respond robustly to restore and maintain a safe environment.
Our first response to such behaviours is likely to be in a temporary exclusion, removal from the activity, or sending
the student home early (afternoon sessions only), to remove the potential for further harm. All such decisions will
be made by the Head (or designated Senior Leadership Team in the Head’s absence) and recorded on our attendance
records.
Sometimes the decision to remove the student from the environment needs to be taken before a full investigation
takes place. However, it is essential that a full investigation into the incident takes place, not least to inform future
actions to try and reduce the likelihood of its reoccurrence and/or adapt risk management protocols. In all situations,
there is an expectation that we utilise restorative processes on return to ensure that staff and students can continue
to work together in our small community
Where unwanted behaviours, which significantly disrupt the education of others or threaten the safety of others
persist, The Albany will seek to create a time limited, reduced timetable. This provides an opportunity to provide a
more intensive, personalised curriculum for the student. We are increasingly combining this with additional input
from home or off-site tuition on a one to one basis.

6.1. PHYSICAL ASSAULT
If a student causes harm to a peer or a member of staff through physical aggression they will be excluded from
the school for the remainder of the sessions on the day of the assault. We may also exclude the student for a
longer period dependent on the nature of the injury and the need to engage in the restorative process to ensure
we reduce the likelihood of similar repeat incidents. We will also amend the student’s risk assessment in
partnership with the student and their parents/carers. Where this behaviour is repeated, it is likely we will
change the student’s timetable to ensure the safety of others. This may include a time limited, reduced provision
(See Attendance Policy for pro forma) and/or home tuition. If a student continues to pose a threat to others, we
will re-assess the safety of their placement with us. In such situations, the student may be referred to the
Alternative Provision Panel (APP) for consideration of a placement elsewhere or permanently excluded.
Where a student is placed with us via the Specialist Education Panel (SEP), we will refer the student back to the
panel for consideration of a change of specialist placement.

6.2. THEFT
Where there is suspicion of theft of property, we reserve the right to ask the young person to empty their
pockets and search their bags. In this situation, there will always be two adults present. Where appropriate, the
police may be involved. We will always involve the police where a student continues to steel items from the
school, from staff or their peers, despite our intervention.
Students who steel from the local shops or while on supported activities out of school will be subject to the
processes the shop or provider wishes to use, which may include police action. Any member of staff witnessing
such an activity must encourage the student to replace the item before leaving the premises. If the item stolen,
they must inform the shop/ activity provider.

6.3. DAMAGE
All damage to property is costly, and it can be dangerous. As such, it impacts negatively on the learning
environment and opportunities for students to achieve. Deliberate damage to property shows a lack of
acceptance of a student’s personal responsibility to their peers and the school. Our emphasis is on accepting
this responsibility and repairing the harm done. We therefore require the student (and/or their parents/carers)
to reimburse some or all of the cost incurred by the school in repairing or replacing damaged property. Where
such behaviour persists or the damage is very significant, the police will be informed and action taken.
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6.4. ILLICIT SUBSTANCES AND DANGEROUS ITEMS
Staff should refer to Appendix C and Appendix D for further guidance on our response to illicit substances. Illegal
drugs and alcohol brought on site will be confiscated. Alcohol will be poured away. Whilst we have been advised
by the police that we should flush away very small quantities of cannabis (e.g. trace contents in a cannabis
grinder), in most cases where illegal drugs are found, these will be confiscated and handed to the police for
disposal.
For all incidents where there is evidence that a student is in possession of illegal substances, the police will be
informed. On occasions, the police will also be called to attend The Albany where there is considerable grounds
to suspect the student has drugs in their possession but they have not been found.
If there is suspicion that a student has brought a dangerous item, such as a knife, onto the school site, where
possible, we will require the student to hand over the item so that we can secure it in the safe, before passing
the item to the police. However, if the student does not co-operate and we strongly suspect they have a
dangerous item (e.g. knife, BB gun) in their possession, we will ask the police to take action directly.
In all cases, where we suspect the student is in possession of an illegal or dangerous item, we will request that
the student empties their pockets and bag, and removes their shoes. These actions will always be supervised by
another adult. If the student refuses, we may ask the police to take action to ensure we are able to maintain the
health and safety of our community.

6.5. EXCLUSIONS
We are mindful that as an Alternative Provision and SEMH provider, many of our students have experienced a
significant number of exclusions and internal exclusions (isolations from other students within school), without
a significant positive impact on their behaviour. Exclusions are not an effective tool in changing behaviours, but
can sometimes be a necessary action in order to establish or maintain a safe and productive learning
environment. The decision to exclude a student from The Albany for a fixed period of time will never be taken
lightly and will always be taken by or in dialogue with the Head. Parents/ carers also have the right to appeal the
decision of the Head.
If a student is excluded for a period of time, there is an expectation that parents/ carers and student meet with
a member of the Senior Leadership Team on return to discuss the ways in which future similar incidents can be
avoided and any necessary amendments to the risk management strategy for the student.
The Albany will not permanently exclude a young person unless all other avenues have been explored
unsuccessfully. However, it may be necessary to re-evaluate whether we are the appropriate place of learning
for them. Therefore, in conjunction with parents/ carers and the Local Authority, a decision may be made to
move the young person to another alternative provision. They may also be referred to APP or SEP to identify
the appropriate placement for them. Permanent Exclusion may be necessary where none of the above have
been successful and the student’s behaviour poses significant risk to the safe environment of The Albany
At The Albany we are mindful that behaviours that lead to serious incidents are often an indication that the child or
young person is struggling. Our actions are therefore predicated on ensuring that we address the needs of the student
while also addressing the impact of their behaviour on others.
7. ROLE OF GOVERNORS
While the Local Governing Body (LGB) will be required to hear any appeals against decisions to exclude a young
person for a fixed period of time, their core purpose is one of monitoring, evaluation and review (MER), ensuring that
decisions are applied fairly and that all possible solutions are evaluated in conjunction with the young person and
their carer(s).
The Chair of Governors or Pupil Discipline Panel may also be involved in the re-admission meeting with parents and
the student where the incident was serious enough to risk their placement at The Albany.
In addition, the LGB, through its MER processes, should ensure that the behavioural approaches used by The Albany
are successful in achieving their aims of changing the behaviours of our young people, enabling them to become
successful students.

Thumbs up to a new beginning!
Reengaging learners to enhance their life choices

Page 10 of 36

8. PROFESSIONAL DEVELOPMENT
This policy identifies the need to provide an environment which promotes lifelong learning. In addition, it highlights
key behaviours which may require individuals to develop knowledge and skills, in order to have a greater
understanding of the psychology of relationships. There is also a need for all staff to become familiar with the
philosophy and dialogues of restorative approaches, in order for this to become the preferred approach in all
situations.
The Albany continues to provide staff with significant training and development in the application of relational
approaches to managing and changing behaviours. Staff are trained to understand the impact of adverse childhood
experiences on the brain, its effect on the capacity to learn and regulate emotions. Staff are also trained in Norfolk
Steps and are able to safely intervene with positive handling should that be deemed necessary.
We must also remember that all stakeholders (students, parents, staff, and governors) may need support and
training, if they are to have full confidence in this way of working. Society is focussed on a punitive system and seeks
solace and comfort from it. In stepping beyond this framework, we may risk alienating our stakeholders. The
relational approach (which is trauma informed) requires that we do not do this to each other, rather that we cocreate the reality of The Albany, as a relational Alternative Provision. We must, therefore, revisit our policy,
constantly, as our shared learning and understanding develops.

Thumbs up to a new beginning!
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APPENDIX A: ALDER’S BEHAVIOUR MATRIX
In considering the impact of the young person’s behaviour on our own emotions, we can start to unravel the intentions of the behaviour and work with the young person
to ‘re-program’ their unhelpful responses to these needs.

Adult Feelings and Reactions

Child’s Unmet Need

Irritable

Attention

Useful Strategy
Ignore negative behaviour. Pay active attention to the positive
behaviour. Action not words.
Child needs to feel good from positive recognition.

Sympathy/ Impulse to Rescue which can
eventually lead to feeling burdened and
irritable.

Nurture

Provide a solution focussed dialogue – how can we find ways together
to help you feel ‘better’
Don’t enter the boxing ring!

Angry

Control/ Power

Provide real choice.
Keep the structure.

Hurt

Hopeless/ Give Up

Revenge

Hopeless, Helplessness & Despair

Be a place of safety
Active Listening.
EnCOURAGEment – small steps to provide the rope out of the hole of
discouragement.
Don’t give up trying.

Fear and despair

Depression

Thumbs up to a new beginning!
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APPENDIX B: A BALANCE OF STRUCTURE AND NURTURE

Figure 1: The Structure Nurture Highway

The classroom works best when there is an appropriate balance of structure and nurture. We ‘keep ourselves on the
highway’ when we understand the non-negotiable and negotiable rules and experience both assertive and supportive
care. When either structure or nurture are too little or too much, we are unable to steer a path successfully and veer
off-course.
Thumbs up to a new beginning!
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ASSERTIVENESS AND SUPPORT IN THE CLASSRO OM

STRUCTURE
+
Giving Direction
Taking Control
Providing Safety
Giving Permission
Establishing Order
Modelling
Assertiveness

NURTURE
+
Taking Care of
Offering Support
Valuing Others
Nurturing
Caring for Others
Accounting for
Others

These are the environments that should be created by each
of us within our classrooms and the school. It is important
that all members of the class (staff and students) are
involved collaboratively in developing the classroom
environment, establishing what each expects of each other
within it and how you will approach potential barriers and
sabotages to this. The class teacher needs to ensure that all
understand the expectations of them (structure) and are
supported to engage with them (nurture).
As the adults we need to be aware, objective, logical,
practical, alert, thoughtful and receptive.

WHEN THE BALANCE IS LOST

Too much STRUCTURE
& not enough
NURTURE can lead to …

Too much NURTURE
& not enough
STRUCTURE can lead to …

Criticism
Policing
Humourless
‘Control Freak’
Sarcasm
Failure to provide the
positive aspects of nurture

Doing things for others
A ‘push-over’
Doing others thinking
Doing others feeling
Limiting others independence
Failure to provide the positive
aspects of structure

In the extreme, too much structure
lacks flexibility and is focussed on
criticism, whereas too little structure
can be experienced as ‘soft and fluffy’
and leads to a sense of abandonment –
‘it doesn’t matter what I do, nobody
cares!’
Too much nurture can lead to
‘rescuing’ behaviours, overindulgence
and providing little scaffolding for
independence, which is ultimately
neglectful. Too little nurture provides
conditional care and can become
abusive.

Thumbs up to a new beginning!
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Figure 2 The importance of balance
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APPENDIX C: PROCEDURES FOR RESPONDING TO DRUG-RELATED INCIDENTS - MISUSE OF LEGAL AND
ILLEGAL DRUGS
This information is reproduced from the Drug and Alcohol Education Policy.
Many students attending The Albany have an identified habitual or chemical addiction to tobacco. Increasingly, many
also have a history of considerable illegal drug misuse. Our response therefore needs to mindful of the need to
educate our students so they can make informed choices about their health and well-being, whilst responding
robustly to behaviour which contravenes the law.
On occasions, the young person may be misusing prescription drugs. We need to be aware of the ill effects of
prescription and over the counter drugs when used other than in accordance with the guidelines on the packaging.
All such behaviour needs to be clearly identified in a student’s risk management protocol.
Parents/carers are informed and students counselled in cases where such drugs have been used. In cases of
addiction, the school gives additional support by reference to outside bodies e.g. GPs, Turning Point. Students with
complex addictions or motivations driving their addictions may also be referred to the Emotional Wellbeing Hub. In
the current climate, we also need to be mindful of the risk that a student may have been pulled into small scale drug
dealing, gangs or ‘County Lines’. Where this is suspected, further information sharing and/ or referrals should be
made to the police and Early Help/ Social Care.
Whilst we recognise the need for consequences, drug and alcohol misuse is often an indicator of other needs.
Therefore, whilst a student may receive an immediate consequence for their actions, we will also ensure that the
appropriate support is in place to help them with their addiction. Where there exists considerable evidence that the
student is supplying illegal drugs during the school day, we may need to consider an alternative education package,
and where this is posing significant risk to The Albany community, the student may be at risk of permanent exclusion
or a move to another specialist educational setting (which would be brokered via APP or SEP).
THE ALBANY GRADED RESPONSE TO SMOKING
Where a student has an addiction to smoking which does not impact on his learning, this will be managed
conservatively, with health education and the offer of smoking reduction and cessation advice through our own
trained advisor.
Where a student’s smoking regularly takes them away from their learning or affects the health and well-being of
others (e.g. is within or close to the building/ minibus), the following action will be taken:
Step 1: Smoking persistently affects learning/ health & well-being of others






Suggest referral to our Wellbeing Support Assistant, or through NHS smoking cessation support.
Parents/carers informed. Class teacher may invite parents into school to discuss the concerns.
Student told to bring minimal supplies into school to reduce the chances of smoking during lesson times.
Equipment brought in to be stored by the class teacher during the school day.
Learning activities missed to be sent home/ carried out in an after school session supervised by teacher whose
lessons have been missed.
Smoking equipment may be confiscated each day (class teacher).

Step 2: Step 1 has failed to have an effect. Student not able to exercise self-control.




The class teacher should inform SLT (via SLT email) of concerns, action already taken to address the concern
and nature of the repeat behaviours. SLT link will contact parents/carers and invite into school.
Confiscate any smoking equipment brought into school (SLT).
After school session(s) for an agreed period of time to focus on self-help, understanding of the impact of
behaviours on self and others and catch up missed work (run by Family Engagement Leader).

Step 3: Referral to Deputy Head then Head when Step 2 fails


Student & Parent/Carers to meet Deputy Head/Head to be clear on the next steps:
o Fixed term exclusion for any breech of smoking expectations.
o Potential reduced timetable (including home tuition, Wednesday afternoon sessions etc).

Thumbs up to a new beginning!
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THE ALBANY RESPONSE TO ILLEGAL DRUGS
Where a student is suspected of bringing drugs onto the premises, a fact finding activity is undertaken by senior staff.
The police will be informed if the student is found to have drugs or is suspected to be providing drugs for other
students. When conducting the fact finding process, all staff including senior leaders need to be mindful of not taking
action which could prejudice any criminal investigation. As such we should not ask students to give statements or
conduct an in depth investigation. Please note:



Any student who we believe may be using illegal drugs, misusing prescription drugs or abusing alcohol should
be offered a referral to ‘Turning Point’.
Where we suspect a student is at risk of involvement with crime, an additional referral to ‘Diversion’ should
also be offered.

The Albany Graded Response to Illegal Drugs
1. A student who is suspected of having taken drugs or alcohol will be treated as unwell and dealt with
appropriately. Parents/ carers will be contacted and they will be sent home where necessary (based on their
levels of consciousness and behaviour). Advice will be given to them regarding the use of alcohol and drugs
and the consequences of being found to be doing so in school.
2. Any student found taking illegal substances (i.e. we have evidence such as odour) or having possession will
be subject to significant action and may have a fixed term exclusion for a period of time (e.g. the rest of the
day). The police will be informed if they are found in possession. Parents/carers and the young person will
be expected to meet with the Deputy Head/ Family Engagement Leader to discuss future conduct around
possession of illegal substances on the school site. They will be offered intervention support where
appropriate.
3. A student found providing illegal drugs, prescription drugs for misuse (eg ritolin) or alcohol to another
student will be excluded for a fixed period of time in order to ensure the safety of other students while the
matter is resolved. The police will be informed (illegal drugs). Parents/carers will be expected to meet with
the Head, the Chair of the Local Governing Body and their young person to discuss their future conduct and
reintegration into the school. A support package will also be put in place which may include a CAF, if
appropriate.
4. A student, who repeatedly brings illegal drugs or alcohol onto school site, particularly if they are providing
drugs for others, will be referred to the police and may be placed on a timetable which reduces their contact
with other students, another provision sought or permanently excluded.
Actions taken will be aimed at ensuring the safety of others and providing the necessary support for the young person
and their family. They will also be referred to support workers for intervention and a CAF will be set up, if one is not
already in place.

Thumbs up to a new beginning!
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APPENDIX D: LEVELS OF RESPONSE
Student behaviour is everyone’s business!
STEP ONE IN EFFECTIVE BEHAVIOUR MANAGEMENT is:











personalising the learning for every individual (know your students both as learners and as individuals)
investing time in your students – show them you are interested in them (good focus for social time)
capturing the positives
being part of the solution and seek support when you need it
being consistent with yourself (lack of consistency as an individual is the most stated reason by students
when discussing poor staff relationships)
reminding students of the expected behaviours and our rights and responsibility framework
always doing what you have said you will do (so be mindful of stating something that is not in your gift to
action)
challenging the unwanted behaviours and take action to change it in the future (tactical ignoring does not
mean you are not aware – consider Alder – what is the behaviour telling you – what is the best follow up?)*
working in a team – share ‘what is working well’ and the ‘even better ifs’ (Includes use of Arbor & passports)
establishing yourself as the leader in the classroom (consider the regions of leadership – try to be the
effective leader and the psychological leader of the students in your classroom)

*If you always ignore behaviours, students will continue with the behaviour as they will assume you do not mind,
haven’t noticed or have given them the power to misbehave!
WHAT CAN I DO IF…?
A. ABUSIVE BEHAVIOUR – WHAT IS BEHIND THE BEHAVIOUR? WHAT CAN I DO NEXT?
If so, what of? Why?
Is it related to other students in the Consider contracting or a restorative
conversation.
Is it avoidance?
group?
How does the student view your Check out that work is appropriately
personalised.
lesson? Subject? You?
Look for quick wins
Of the unknown?

Is it fear?

Of failure?

Invest in ‘past-timing’ with the student

Of change?

Can they access the literacy and
numeracy? If not look at how you make
the work accessible for them.

Of an activity?
Of losing face in front of peers?

Is it about peer
Who? Why? When? Where?
relationships?

Check in with Class Teacher and/or
SENDCo for ideas and support to resolve.
Action to resolve relationship issues.
Solution focussed dialogue.

Solution focussed approaches.
Is
there
a
safeguarding
issue?
Is it related to
Nurture (not rescue)
issues
beyond Are they acting out? (consider Alder
Invest in positive interactions.
school?
model)
Seek input/ inform class teacher and SLT
Is it unusual?

What is different today?
Consider Alder Model.

Refer any safeguarding concerns.
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At all times remind students of our rights and responsibilities and the impact of their behaviour on you, their own
learning and the learning of others.
If the behaviour becomes aggressive and threatening seek support. Notify SLT when behaviour becomes dangerous.
B. BEHAVIOUR AFFECTING HEALTH AND SAFETY
This is defined as behaviour which is dangerous, is causing damage to people/ the building/ large resources, or poses
a potential risk to self/others/building.






If you are on your own, seek immediate support to diffuse situation.
If there are 2 of you, 1 member of staff to move other students to a place of safety, the other to try to diffuse.
Alert colleagues that help is needed.
Notify SLT. SLT will make the decision to resolve/ remove/ exclude in order to reinstate safe working
environment.
SLT follow up any damage with students and parents/carers to request for payment to cover cost of some/all
repairs/replacement (letter and bill needed)
Staff follow up to include some if not all of the following:
o Reminder of rights and responsibilities – class teacher/ SLT
o Engage in process to restore relationship before next lesson
o Restorative dialogue/ meeting/ conference
o Parental engagement – class teacher/ SLT
o Identify triggers and act to reduce impact/ remove triggers
o Update risk management plan – class teacher in conjunction with SENDCo
o Review lesson planning to ensure learning is personalised
o Revisit contracting

Where behaviour affecting health and safety is extreme or persistent, we may seek the support of police or take
police action. The decision to call the police will be made by the Head only (or the designated SLT in her absence).
Single acts which cause, or have the potential to cause considerable harm may also be referred to the police.
If you are off site and there is immediate danger from the behaviour of a student, it may very occasionally be
necessary to seek the support of the police. In this instance, the Head must be contacted straight away. In a small
number of incidences, where delaying police contact would put the student, yourself or members of the public at
significant risk of harm, police contact can be made prior to contacting the Headteacher (or her designated deputy).
C. WEAPONS
It is important to note that this may include the use of large items (e.g. block of wood) as a potential weapon.
If the student is holding any item and threatening its use as a weapon CALL for SLT SUPPORT IMMEDIATELY. If
necessary SLT may request the police are called (see 2 above).
Where you suspect a student may have a weapon on them or in their bag, do NOT speak to the student. Alert SLT.
SLT/ SENDCo to attend in pairs. It may be appropriate to request the student to provide the weapon or allow you to
search their bags/ empty their pockets. However, if in doubt don’t risk you own safety and call the police for them
to attend.
The student should be excluded for the remainder of the day, in the first instance. The Head will consider the need
for a longer period of exclusion and whether it is safe for the student to return to The Albany.
The readmission must involve the student and their parents/carers with a member of SLT. In most cases, this will be
the Head. For significant events, this will also include the Chair of our Local Governing Body or another Governor
Representative. Dependent on the seriousness of the offence a Pupil Discipline Panel may be convened, with due
consideration to whether the student should be permanently excluded from The A
Where the police were not involved in the initial incident, due consideration needs to be given to any potential
involvement of the police.
Any confiscated weapons need to be placed in safe storage (locked cupboard within server room or in the safe) and
this recorded (including time and date, it was confiscated and from whom). The police should be informed so they
can collect and destroy.
Thumbs up to a new beginning!
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D. ILLEGAL DRUGS AND ALCOHOL
If you suspect the student has consumed alcohol or taken illegal drugs, alert a member of SLT straight away,
highlighting what you believe they have taken and why (including odour, behaviour etc).
SLT response will follow guidance in Appendix C.
Where a student has a known drug or alcohol misuse concern, it is essential that contracting takes place with the
student and their parents/carers with respect to the planned response to illicit substance events. This should inform
the student’s risk management and health care plans.
E. SMOKING
See Appendix C for the flow chart of response for smoking.
A significant element of reducing smoking during lessons is to ensure the lessons are personalised to the needs of
the student (see Step 1 in effective behaviour management above).
It is often useful to consider the Drama Triangle and the Winners Triangle. Where poor behaviour persists, there is
often drama at play. The roles of victim, persecutor and rescuer will rotate but they will be noticeable. The students
will be inviting you to respond from your child or parent ego state.
Try to centre yourself in the adult state and consider the thoughts, feelings and actions which are needed to turn the
drama triangle upside down! To do this there is a need to create an environment where everyone can safely assert
their needs (persecutor turned on its head), offer support (the healthy response to rescuing) and voice their
vulnerabilities (rather than playing the role of victim).
Consider how you can create this environment from day one.
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APPENDIX E: SUPPORTING STUDENTS TO IDENTFIY AND FIND SOLUTIONS AND CHANGE BEHAVIOURS
All too often we assume the other person knows there is a problem and that it needs a solution, so we start a
discussion with them about the solutions they need to try.

I will do it
I can do it
I’ll try to do it
How do I do it?
I want to do it
I can’t do it
I won’t do it
Figure 3 The Solution Staircase

When we perceive that a child’s behaviour is a problem for them, all too often we tell them what they need to do
differently. However, for the child the behaviour will be serving a purpose and may not be perceived as a problem.
Therefore we need to:




Identify which step on the staircase in Figure 2 above the child is at.
Ask questions and prompt conversation to help them to move up one step on the staircase at a time.
Over time, support them to move to the top of the staircase.

It is important to know at which point the child is at so that we can ask the right questions and offer the right support.

Thumbs up to a new beginning!
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APPENDIX F: A SHORT GUIDE TO RESTORATIVE CONVERSATIONS

RESTORATIVE CONVERSATIONS
THE PURPOSE
To build students ownership of the impact of negative behaviours on themselves and others using the
Rights and Responsibilities framework.
WHEN?
Can be used anytime a student’s behaviour is negative e.g. for disruption, lack of work, rudeness, refusal,
unpleasant behaviour to others, damage or threatened damage, unsafe behaviour.
HOW OFTEN?
Needs to be the ‘go to’ strategy used by everyone for interacting with students with respect to unwanted
behaviours.
WHAT IF THE STUDENT DOESN’T ENGAGE?
Be persistent but pick the time right—it isn't wise to keep pushing a student to engage when their
behaviour is escalating. Its better after the event and everyone has had time to calm down. This can be
just a few minutes, but it may need to be later in the day, after school or the following day.
SOME THINGS TO BE MINDFUL OF
 Don’t give the student the answers you want them to/ think they should say. The thinking MUST
come from them.
 Saying sorry isn't taking responsibility unless the behaviour then changes. Saying sorry is not to be
pushed as the way forward.
 Students will not necessarily be familiar with this approach to start with and will find it hard. They
need to be given time to respond.
 This is a harder process for our students than coping with a sanction if done right.
 Over time research shows this approach has greater impact on sustainable change in behaviour
than ANY other process.
WHAT DO I SAY?








What happened?
What were you thinking?
What were you feeling?
Who else has been affected?
What needs to happen next to move forward?
What do I do next?

Support the student to carry out any of the strategies/ activities identified. Be aware that often these
also require a change in your own behaviour.
For more complex situations that you cannot resolve on your own refer to the Head to enable a
restorative meeting between affected parties to be put in place.
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APPENDIX G: GUIDANCE FOR PROMOTING POSITIVE LEARNING RELATIONSHIPS
It is important to note that when a behavioural incident occurs what we are seeking is resolution. We should
therefore consider how our actions and words facilitate this and seek it, appropriately, through giving students’ time
and space to resolve the situation. We must remember, at all times, that we are the adults and the young people are
still growing, learning and developing and treat every situation as an opportunity to develop their learning and
understanding further. Try to stay in your adult thinking ego state, at all times, and remember the first thing that
crosses your mind as the right thing to do quite often is actually the wrong thing, as you have reacted not thought.
Our most powerful tool in managing behaviour is our self. If we can become the leader of our students, and inhabit
this role convincingly through proper use of power, our students will follow. Problems are more likely when we give
this power away through lack of action, assertiveness or making visible feelings of powerlessness. Practice this
position. What do you need to say? Have you considered the impact of your body language and your tone of voice?
Ask a colleague to observe your interactions with students. What does their feedback tell you?
Personalising learning for the student and ensuring the learning is engaging will very often reduce the likelihood of
poor behaviour. This should be the first point of call in managing disruptive and off task behaviours. (See Teaching,
Learning and Achievement Policy)
Always use non-confrontational techniques: Confrontation can be perceived by students from many angles: tone and
volume of voice, invading personal space, gestures such as finger wagging and pointing, prodding, towering over
students when they are sitting. The key here is to maintain relaxed body language, at all times. The secret is to appear
calm and confident, on the outside, even if you don’t feel that on the inside. Students mirror behaviour. If we are
aggressive with them, then, sometimes, they mirror that aggression back to us with “interest”. Conversely, if we are
calm, we can control the climate in our classrooms and create calm environments conducive to effective learning,
teaching and mutual respect.
Name, pause, eye contact, physical proximity and instruction: For example, “Ryan … looking this way and listening,
cheers”, is a subtle way of establishing control, particularly when combined with eye contact and moving nearer to
the student in question. On 70-80% of occasions, Ryan will comply. It’s not a bad success rate!
Giving positive directions: Tell students what you want them to do rather than what you want them to stop doing.
The brain finds it difficult to process negatives. Re-phrase instructions in a positive way. “Don’t talk when I’m talking”
becomes “I need you to keep absolutely quiet when I’m explaining this because it’s quite hard to understand and you
really need to concentrate now.” What you’ve also done is give students a reason why they need to listen and not
speak.
Allow “take-up” time after a request for compliance: Turning away and breaking eye contact is a subtle yet powerful
way of conveying that (1) the transaction is over and there is no more to be said; (2) you are confident the student
will comply with your request and your relaxed body language reinforces this expectation; (3) you care about the
young person’s self-esteem and do not want to embarrass him/her in front of peers by being aggressive or
challenging.
Remember Alderian Theory: What impact is the behaviour having on you? What message is the student trying to
impart? (See Appendix A)
Focus on responding to the primary behaviours: The secondary behaviours are a further ‘invitation to play’. Focus
your responses on the initial behaviour that drew your attention. Consider whether the drama triangle is being acted
out. If so, focus on being in the winners’ circle. Check out whether your parent or child ego state has been drawn into
responding. What do you need to do to break the cycle and get back to adult thinking?
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LOW LEVEL INTERVENTIONS
Low level interventions are designed to intervene in minor behaviours before they become more disruptive.
Praise the behaviour you want to see: If students get excited and shout out the answer without first putting up their
hand and waiting to be chosen, ignore them and choose a student who is observing your rule. “Thanks for putting
your hand up, Lee, and waiting to be chosen. What’s your answer?” It is simple human nature; we all like to receive
praise, even teachers. Remember, conditional praise is a great motivational tool – and it doesn’t cost anything.
Use non-verbal signals: These are the privately understood signals that Bill Rogers speaks of. We want to keep the
climate in our classrooms as calm as we possibly can, so instead of raising our voices when it gets too noisy, we can
use a non-verbal signal such as one finger over our mouth coupled with eye contact to indicate we need noise levels
to lower. Signals such as “thumbs up”, “silent applause” and nods of approval can positively affect classroom
climates.
Reaffirming the expectation that is being broken: Students need to know that their teacher is in control of the class.
When they do, they feel safe in that environment. One way of ensuring that you are in control is by ensuring school
rights and responsibilities are reinforced by the teacher and adhered to by the student. A gentle rule reminder such
as, “Remember we all have a right to be safe, Lilly. I expect you to be safe on the minibus so everyone else is”, can
be powerful and effective. Again, confident, relaxed body language will help ensure compliance.
MEDIUM LEVEL INTERVENTIONS
Medium level interventions are designed to stop situations from escalating into more serious ones.
The rule of three: This is the cornerstone of medium level strategies. Hook and Vass contend that if you repeat
instructions more than three times to students, then you are actually teaching them that it is OK not to do as you
ask. So … step one is something like, “Jason, facing this way and listening, please.” Step two is, “Jason, the instruction
is to face this way and listen, please.” Step three is, “Jason, if you choose to ignore my instruction to face this way
and listen then you are also choosing to miss five minutes off your break. I don’t want that to happen to you.” The
key here is not to bluff. If Jason does not comply with this request, then he must miss five minutes off his break.
Hopefully, he will learn from this and make the right choice next time.
“Double what” questions: If students are not on task when they should be on task, we can get them to re-focus with
“double what” questions such as: “Leroy, you’re out of your seat. What are you doing?” Leroy will probably reply
with something like, “Nothing”. “What should you be doing Leroy”? “I dunno” says Leroy. That gives us an
opportunity to tell him what he should be doing. “You should be finishing your graph, Leroy. Back to your seat now
and get on with it, please. Thanks”. The key here is to be assertive rather than aggressive.
Give the student simple and realistic choices: Nadine is off-task and distracting a couple of her classmates. In order
to get her back on task, you could say something like this: “Nadine, if you choose not to finish this piece of work in
class, then you are also choosing to finish it in your lunch break. It’s your choice. Which is it to be? I’ll let you think
about that”. If you combine this strategy with allowing take-up time, expecting compliance and relaxed, confident
body language then the chances are very high that Nadine will get back on task quickly.
Don’t create an audience: Most classes love to sit back and be entertained when a confrontation between a teacher
and a student occurs. We need to avoid this at all costs. A quiet word, squatting beside the student, taking him/her
to one side or kneeling down to their chair level to discuss what you need them to do are all strategies to help take
the “sting” out of situations and stop them escalating into something more serious. Similarly, consider your responses
carefully when students take their behaviour into the hall. This is providing the potential for a bigger audience. The
nest strategy here is to reduce the likelihood of an attentive audience by re-directing those on the periphery of the
behaviour into engaging learning activities in your classroom.
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HIGH LEVEL INTERVENT IONS
If we need high level interventions, then emotions could be running high. Consequently, we have to be very careful
that we don’t over-react. Stay in the adult ego state and remember managing behaviour is not a competition between
you and the students. As soon as you ‘enter the ring’, your ability to manage the situation will be lost, as will your
credibility with the student, which you will then need to regain.
Moving seats: If a student is still being disruptive, it’s worth considering moving them to another seat, possibly one
nearer to you. This re-establishes control of the situation and gives you an opportunity to thank them for their cooperation. A little tip here is to ignore the poor body language that they will inevitably display. Your primary concern
is that they have done as you have asked, not the secondary behaviours, such as sulking, that they exhibit as they do
so.
Time out: This can be very effective, if the student is taught to use it appropriately and is helped to recognise the
‘tells’ in themselves that they are beginning to escalate behaviour.
Deferred consequence: It’s also worth trying to retrieve the situation by giving the student a choice of compliance or
a deferred consequence, such as missing a break, contacting parents or a referral to a more senior colleague. “It’s
your choice, Stanley. I don’t want to have to contact your parents, but this is what I need you to do”. This is most
effective when you chose a ‘significant other’ as your person to contact. Identify who this is for each of your students.
Do not make it an empty statement. If you say you will do it, you need to follow this up quickly. It does not work well,
if you leave the follow up to someone else.
It’s not about ‘Winning or losing’: If a student cannot, or will not, co-operate, in this instance, and has to leave the
classroom (with or without help from a colleague) remember this is not a failure on your behalf. It’s not about winning
and losing: it’s about creating a situation whereby the learning and teaching of all the other students in the class who
want to learn is not disrupted.
Leaving the classroom: This should not be more attractive than remaining in the appropriate classroom. This does
not mean that it needs to have a punitive feel but that there should be an expectation that the learning activities are
completed and it is not simply a ‘social chat’ with the supervising adult. It is likely that learning outside the classroom
will not provide as diverse a range of options and activities that remaining within the timetabled space will provide.
Repair and rebuild: A crucial aspect of behaviour intervention is to repair and rebuild the relationship with the student
before the next lesson you have with them, so that you can both start the next lesson with a “clean slate”. Something
like the following dialogue can be very successful: The restorative dialogue guidance in Appendix F can help here. If
you feel you didn’t respond as well as you could have done, admit it. Talk about how things could be different if you
both work together, but don’t forget to ensure the non-negotiables are transparent and consistent.
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APPENDIX H: STUDENT PASSPORTS, HEALTH CARE PLAN, RISK ASSESSMENTS AND RISK MANAGEMENT PLANS
The following pages contain templates for the:




Student Passport (SEN profile, what works to help them learn etc),
Risk Assessment and Risk Management Plan (created using Arbor, Assessment Hub, Boxhall and Motional data, historical behaviour data, referral information and
the student risk assessment),
Health Care Plan (for those students with identified medical need).

The template for this can also be found on Sharepoint. The following is an image of the document and cannot be copied for writing on.
The County Student Risk Assessment form is used in creating a profile of risk for the student. This should be reviewed at least once a term and on every occasion where
there is a behaviour which warrants a change in the risk management and intervention plan.
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